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Introduction

In Massachusetts and nationally, policymakers and education leaders are pushing
for more relevant college- and career-ready standards, developing assessments to
measure student performance against those standards, and creating new longi-
tudinal data systems to collect and use secondary and postsecondary information
to improve student outcomes and ensure accountability.” A key challenge facing
educators within this new agenda is implementing supports and activities that
ensure all students graduate with the skills and knowledge needed to enter the
workforce or complete a postsecondary training certificate or degree. Emerging
research has led stakeholders from
various perspectives to argue that “The education system we re-create
engaging in the development of learn- together will focus on the individual
ing plans may improve outcomes for

students transitioning from high school

learning needs of each student.
Gone are the days of a one-size-fits-
all diploma. Students will learn
what they need to succeed, but they
will do it at a pace that suits their

to college and careers.?

Student learning plans (SLPs)® repre-
sent an emerging practice in how pub-
lic schools across the country are sup-
porting the development of students’

learning styles and abilities.”
Governor Deval Patrick, June 25, 2008*

college and career readiness skills.

Learning plans are student-driven planning and monitoring tools that provide
opportunities to identify postsecondary goals, explore college and career options
and develop the skills necessary to be autonomous, self-regulated learners.
Learning plans have been linked to a variety of developmental outcomes, includ-
ing improved academic motivation, engagement, decision-making and personal
accountability—characteristics that are increasingly seen as essential for success
in postsecondary education and work.

Currently, learning plans are required in Massachusetts for certain subsets of
students. Under Massachusetts statute, four-year career plans are required for
students enrolled in vocational technical education programs.® These plans build
upon students' interests and skills, provide a mechanism for students to create
portfolios of work, and connect academic learning to long-term career goals.
Massachusetts law also requires Educational Proficiency Plans (EPPs)’ for students
who do not pass grade 10 Massachusetts Comprehensive Assessment System
(MCAS) tests. Students with EPPs receive ongoing instruction and support in

the subjects in which they are not yet proficient and take part in assessments

to monitor progress toward meeting proficiency standards.® Most recently,

state policymakers are considering whether all middle and high school students
should be required to develop learning plans. Legislation is currently pending

in Massachusetts that calls for the Executive Office of Education to convene an
advisory group to investigate and study a development and implementation pro-
cess for six-year career planning to be coordinated by licensed school guidance
counselors for all students in grades 6 to 127



The need is great for innovative practices to support students as they strive to meet more rigorous academic standards

in high school, engage in postsecondary education or training, and find gainful employment. The economy is rapidly
changing and employers are demanding more and higher-level skills than ever before. There is also widespread agree-
ment among economists that individuals must continue to build skills throughout their professional lives in order to
adapt to an increasingly dynamic global economy. By some estimates, over 60% of jobs in America will require some
postsecondary education by 2018." Educational attainment, moreover, is a strong predictor of future economic, health
and social well-being" The Obama Administration has set a goal for the U.S. to have the best educated workforce and
highest proportion of college graduates by 2020, calling on all Americans

to commit to taking at least one year of higher education or career training “In the U.S., our goal should be to assist
after high school.2 every young adult beginning at the end
of middle school to develop an ind;-
vidualized pathway plan that would

include career objectives; a program of

While researchers and educators have been promoting SLPs as a reform
strategy to personalize the learning environment for nearly twenty years,
more recently state policymakers are looking at learning plans as a strat-
egy to address gaps in students’ college and career readiness. Increasingly,
state legislatures are passing legislation to require SLPs as part of efforts to

study; degree and)/or certificate objec-
tives; and work-linked experiences”"

Pathways to Prosperity Project,

strengthen high school graduation requirements and align those require- Harvard Graduate School of Education

ments to new college- and career-ready standards. In fact, nearly half of

all states nationwide now require students to develop career-focused learning plans during their middle and high school
years. This trend in SLP implementation is gaining more support from researchers, who are beginning to study the impact
of long-term career planning activities on students' transition to postsecondary life.

This policy brief provides an overview of the trends in state laws and regulations that require students to develop SLPs as
a requirement for graduation and provides an overview of the research on the effectiveness of SLPs to improve student
outcomes. The brief is intended to inform current policy discussions in Massachusetts about whether and how to man-
date the use of SLPs to better prepare students for successful transitions to postsecondary education and the workforce.

Purpose and Methods

The purpose of this policy brief is to provide policymakers in Massachusetts with a better understanding of what student
learning plans are as well as how and to what extent their use is mandated in other states. The brief also summarizes the
evidence of SLPs" impact on student outcomes.This brief is organized into five major sections:

1. An overview of SLPs and the rationale for their use in public K-12 education.
2. An overview of the research on the effectiveness of SLPs on improving a variety of student outcomes, including
engagement, responsibility, motivation, long-term postsecondary college and career planning.

3. Current state trends in mandating SLPs for all students, including the structure and implementation of SLPs, their
connection to other high school reform initiatives and their alignment with state and federal career awareness and
workforce development initiatives.

4. Promising implementation strategies.

5. Considerations for state policymakers.

This brief is based on a review of recent literature and research regarding both the rationale for SLPs and the evidence
of their effectiveness in improving a range of student outcomes. Research for the brief also involved a state-by-state
review of state education agency websites and state statutes to identify regulatory trends in current efforts to mandate
that students develop SLPs, and the alignment of these mandates to school reform and new college and career readiness
standards.



Student Learning Plans: An Overview

Student learning plans, often referred to as “roadmaps,” assist students in creating courses of study that are aligned with
high school graduation requirements, personal interests, and individually-defined career goals. Learning plans are dynam-
ic documents that are updated regularly as students’ educational and career goals change. They are developed collabora-
tively by students, parents and school staff, including teachers and guidance counselors. Students use learning plans to
reflect upon and document their skills, hobbies, accomplishments, academic record, personal goals, career interests and
other information relevant to them as individuals. Learning plans also include provisions for portfolio development and
assessment of student progress toward defined objectives.

SLPs are different from Individual Education Plans (IEPs), which have been mandated for all students with a documented
disability under the Individuals with Disabilities Act (IDEA)™ since 1975, but they share common objectives. Both provide
students individualized learning supports, promote high standards for learning and provide postsecondary transitional
guidance. Under IDEA reauthorization in the 1990s, provisions for students with disabilities included mandates for states
to develop a transition plan for postsecondary education and work life as part of a student's IEP by age 16."> " In 2004,
IDEA legislation was further strengthened, requiring states to report on their efforts to provide postsecondary transition
supports to students with IEPs.

Influenced in part by experience with IEPs, student learning plans of various types have gained prominence as an instruc-
tional strategy in response to two key developments: 1) calls for middle and high schools to become more personalized
and student-centered in order to improve academic achievement, student engagement, and healthy youth development,
particularly for students at risk of dropping out; and 2) the need to ensure that all students have access to an educational
experience that builds the necessary academic, workforce and personal skills required for postsecondary success.

Strategy for Supporting Personalized Learning

Personalized learning emerged as a national school reform initiative during the 1990s as the nation's schools faced sub-
stantial achievement gaps, high dropout rates, and escalating youth violence, particularly among students in high-need,
urban districts. Educators began to call for new approaches to engage and motivate students, understand and address
their individual needs, foster positive adult-student relationships, and provide students an active voice in their learning.

In 1996, the National Association for Secondary School Principals published their seminal work, Breaking Ranks, which
called for a restructuring of the American high school. “The high school of the 21st century must be much more student-

centered and above all much more personalized in programs, support services, and intellectual rigor.”"”

Personalization has been defined broadly as a learning exchange between students and educators where schools help
students: 1) identify and develop their individual interests and talents; 2) create a pathway toward their long-term goals;
3) work cooperatively with others to accomplish challenging tasks; 4) document accomplishments and work; and 5)
demonstrate learning against clear and relevant standards’® Learning plans support personalized learning by providing
students both a voice and choice in their educational experience. Learning plans have been used to better address the
needs of at-risk students, create clear goals and benchmarks for students who have not passed statewide assessments,
support specific subgroups of students, including English-language learners, and provide a mechanism to track the prog-
ress of students who opt out of state graduation requirements with parental consent.”

Strategy for Preparing All Students for College and Careers

Recently, learning plans have become a central component of state and district efforts to ensure all students graduate
with clearly defined college and career readiness skills and knowledge. Over the past decade, the push to promote col-
lege and career readiness has led to adoption of more challenging graduation requirements in many states®® and, more
recently, the adoption of the Common Core State Standards by nearly all states nationwide. These efforts to promote
college and career readiness are aligned with federal legislation that supports school-based workforce development initia-
tives,?" # including the 1998 Workforce Investment Act?® and the 2006 Carl D. Perkins Career and Technical Education
Improvement Act.**
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Building upon this legislation, many states have developed comprehensive career “Thepuypose oftlge Educational
guidance programs, expanded activities to connect students to workforce train- Development Plan is to provide
ing, and strengthened Career and Technical Education programs and courses of

every student with an ongo-
study that focus on career exploration and postsecondary transitions?® SLPs play a

ing and periodically updated

central role in these efforts for many states, allowing students to select courses and record of career planning that

work-based experiences that are aligned with their career interests and to collect

) , , will serve as a guide for enter-
documents and other examples of college and career readiness that can assist their guide

ing a career of choice.”*

transition to life after high school.
Michigan Department of Education

A review of literature revealed that organizations promoting student learning plans

as an education reform strategy believe SLPs hold great promise as a tool for achieving better academic, career and

developmental outcomes. See the Appendix for a summary of this literature.

Research on the Effectiveness of SLPs

Our review found that the empirical research on the effectiveness of SLPs in improving academic achievement, gradua-
tion rates, or persistence in postsecondary education or work is limited. However, there is a growing body of research on
the impact of SLPs on other student outcomes, such as motivation and engagement, goal setting, long-term planning,
increased awareness of career options, and parental involvement in academic and career decisions?” The following section
provides a review of the research on the effectiveness of student learning plans to improve student outcomes, includ-

ing initial findings from a multi-year U.S. Department of Labor, Office of Disability Employment Policy study launched in
2008-2009. The study is the first longitudinal research and demonstration project designed to assess SLP effectiveness in
fifteen high schools across four states (Louisiana, New Mexico, South Carolina and Washington) ?®

Learning plans have been shown to improve student motivation and engagement. In some educational settings, SLPs
have been shown to foster higher levels of student motivation to persist in school and stay engaged in school activities, as
well as increasing their overall sense of belonging and connectedness to school.”” These outcomes were particularly strong
for students who: developed plans with challenging academic goals, engaged in community-based career exploration
activities, participated in leadership development opportunities, and had high levels of parental involvement in the plan-
ning process.*® Research suggests, moreover, that these outcomes are most prominent when students engage in career
planning activities prior to entering high school, rather than during high school only.*’

Learning plans improve students’ understanding of postsecondary options and long-term planning. Research has con-
sistently shown that students who engage in long-term academic and career planning are more aware of postsecondary
work and educational opportunities®* Surveys of students, educators and parents also suggest that SLP development is
most likely to improve students’ long-term planning skills when postsecondary goals are connected to immediate action
steps that move individual students along a pathway to achieve those goals.*

Learning plans improve school-family communication and foster family involvement in academic and career planning.
Across multiple studies, students, parents and educators all reported that SLPs led to improved engagement of parents in
their children’s academic and career planning as well as elevated the level of dialogue between students and parents, and
between parents and educators* Parents indicated that the process increased their awareness of the academic expecta-
tions for their children as well as the opportunities available to their children to acquire additional academic and workforce
skills.*® Both students and parents also reported that the planning and goal-setting process improved their understanding
of the relevancy of academic coursework and other graduation requirements to their long-term career and life goals.*

Learning plans have been shown to increase student awareness of their individual strengths and weaknesses. Research
has shown that the process of developing learning plans improves students’ ability to reflect upon and understand their
own skills and interests and areas for improvement.*” Student skill and interest assessments have been shown to improve
teacher awareness of student strengths and weaknesses, leading to more differentiated and personalized classroom
instruction and advising.*®
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Learning plans aid students in selecting courses relevant to their career goals. Research has shown that teachers, par-
ents and students believe that when SLPs focus on immediate strategies for students to reach both short- and long-term
goals, students are more likely to select courses that are challenging and relevant to college and career interests.*

State Trends

Over the past decade, many states have implemented mandatory student learning plans for all students as part of more
rigorous graduation requirements aligned with college and career readiness standards. The majority of these states have
begun requiring SLPs within the last five years, and seven have established new learning plan requirements since 2009.
Many of these initiatives are currently in a pilot phase.

Twenty-three states plus the District of Columbia require that students develop learning plans (see Figure 1). Of these,
eighteen states have laws within their statutes that mandate the development of learning plans, while the other five
require SLPs through regulation. There are at least three states—Illinois, Rhode Island and Massachusetts—where bills
are currently pending in state legislatures that would, respectively, pilot SLPs in selected districts, require all students

in middle and high school to develop learning plans, and create an advisory committee to study SLP implementation.
Although 27 states do not require learning plans, most of them do provide students an opportunity to develop long-term
academic and career plans as a voluntary activity.

Figure 1. National view: State requirements for SLPs

I sLPs required for all students
M SLP legislation pending
O No requirement for SLPs

Many states have learning plan requirements for certain subsets of their student body. An analysis of statewide regulations
revealed that a number of states, including Alaska, Colorado and Kansas, mandate that all gifted and talented students
have a personal learning plan, while California and North Dakota mandate that all English-language learners have a per-
sonal learning plan to guide their academic progress. Moreover, many states, including Massachusetts, North Carolina,
Mississippi, Texas, and Vermont, have some requirement for the development of learning plans for students who are
considered "off-track” academically (as measured by state standardized test scores). Although not required by federal
legislation, an increasing number of states, including Massachusetts and New York, require students within Career and
Technical Education programs to develop academic and career learning plans.
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The timing and length of SLP development varies from state to state. The majority (16) of the 23 states and the District
of Columbia that require SLPs begin the process during grades 7 and 8. Five require that students develop learning plans
during their high school years, but many of these states include some career exploration activities during the middle
school years to prepare students to develop a learning plan in 9th grade. There are an increasing number of states that
require students to develop learning plans in grade 6 or earlier. Currently, three states (Connecticut, Indiana and New
Jersey) require students to develop learning plans in 6th grade (see Figure 2). Moreover, Kentucky will begin requiring
SLPs in 6th grade in 2013 and Tennessee is piloting learning plans for students in grades 1, 4 and 6 in 2010 as part of
their Race to the Top® initiative.

Figure 2. National view: Requirement by grade-level

[ SLP required beginning in 6th grade

[ SLP required beginning in 7th or 8th grade
M SLP required beginning in 9th grade

I No requirement for SLPs

Across the 23 states and District of Columbia that require some form of SLP, the majority of states require either four-
or five-year plans that focus on the high school years. States that mandate students to develop plans at the end of 8th
grade or 9th grade generally use the four-year plan, while states that develop plans in 7th grade require five-year plans.
In Indiana, students develop an “Initial Graduation Plan” in 6th grade that outlines career exploration activities to guide
the development of “Individual Graduation Plans” in 8th grade.

While SLPs generally include provisions for postsecondary planning, three states—Delaware, Kentucky, and New
Mexico—explicitly extend the planning one year after graduation. Under Kentucky statute the individual learning plan
process includes follow-up with the student twelve months after graduation. In New Mexico, students are required to
develop “Next Step Plans” at the end of 8th through 11th grades that outline a course of study for the subsequent year
to keep students on track to achieve their postsecondary goals. At the end of their senior year, students develop a “Final
Next Step Plan” that outlines a post-graduation transition plan that extends one year beyond high school. These plans
are signed and filed by principals at the time of graduation.

State SLP initiatives share many common elements. While there is considerable variation in how states have implement-
ed learning plans, SLPs share a number of common characteristics across states that have adopted them:
m Collaborative development. All states that require SLPs require that plans are developed collaboratively by students,
parents and school-based staff.

m Comprehensive focus. SLPs generally focus on three key goal areas: academic goals (both secondary and postsec-
ondary), career goals and personal goals.



m Skill and interest assessments. All states include a process for students to assess and document their skills and
interests as part of the planning process.

m Connection to career pathways. Plans help students to select specific courses of study aligned with their postsec-
ondary goals and career aspirations.

m Flexibility. All states that require SLPs provide provisions for plans to be updated at regular intervals (usually annu-
ally) to ensure that plans are responsive to students’ changing interests and connect them to school and communi-
ty-based opportunities.

m Portfolios. Most states include portfolio development as part of the planning process to provide students an oppor-
tunity to document their academic, extra-curricular, work and personal experiences and achievements to assist in
the development of college applications and resumes.

m Career guidance. Many states that require all students to develop SLPs have implemented new career guidance
initiatives to improve access to regular postsecondary advising through comprehensive K-12 school counseling pro-
grams aligned with the American School Counselor Association's national standards.

Many states have implemented SLPs as part of new graduation requirements. Of the 23 states and the District of
Columbia that require SLPs, 18 are members of the American Diploma Project Network and instituted learning plans as
part of their efforts to align their graduation requirements with more challenging college and career ready standards®'
For these states, learning plans were promoted both as a vehicle to engage students in long-term academic and career
planning, and as a vehicle to educate students and parents about new graduation requirements to improve their ability
to stay on track for graduation. While Massachusetts is a member of the American Diploma Project Network, it does not
require SLPs for all students statewide.

A small number of states, including Indiana, Kentucky, and Hawaii, provide some credit for the development of learn-
ing plans. While most states have embedded additional career exploration and awareness activities during middle school
grades as part of efforts to strengthen college and career guidance, others have moved further to create courses of study
designed to prepare students for particular careers. Many of these states have replaced tiered diploma systems, which
provided different types of diplomas to students based upon multiple sets of standards, with one set of standards and
multiple pathways to achieve those standards.

Many states connect their SLP requirements to career “clusters.” The reauthorization of the Carl D. Perkins Vocational
and Technical Education Act in 2006 recognized the importance of improving academic and workforce readiness skills in
all students.* It also addressed the need for students to connect coursework and areas of study to the skills and knowl-
edge required by specific occupations. To bolster these efforts, the National Association of State Directors for Career
Technical Education Consortium identified 16 “career clusters,” or groups of occupations that share similar characteristics
and skill sets. Each cluster has a program of study designed to expose students to the requirements necessary to success-
fully enter specific careers.*® For many states that mandate SLP development, career clusters serve as the organizing model
that ensures students understand the skills and subject matter knowledge needed to move toward a desired career.*

The structure and process of SLP implementation varies from state to state. Looking across states that now require
student-developed learning plans, there is wide variation in how states are implementing new requirements, the extent
to which requirements are aligned with other employment and education initiatives, how efforts are funded, and the
level of state oversight and monitoring of implementation progress. South Carolina is one of a small number of states
that has connected efforts to require learning plans to broader high school reform and economic development initiatives,
and aligned their SLP outcome goals with federal P-16 data system frameworks. As described in the text box on the next
page, efforts in South Carolina represent a comprehensive approach to improve students’ college- and career-readiness
with clear goals, explicit cross-sector collaboration, funding and accountability mechanisms.
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South Carolina's Education and Economic Development Act

In 2006 the South Carolina legislature passed the Education and Economic Development Act (SC ST SEC59-59-10)**—now
referred to as Personal Pathways to Success**—to improve the quality and frequency of individualized educational, academic
and career-oriented advisement for all students across the K-12 continuum. The Act funds the development of a new
online career information system and career-based curricula, provides professional development for school-based counselors
and educators and supports the hiring of career specialists in the state’s middle and high schools. It also calls for the creation
of Regional Education Centers (RECs) to connect the education and business communities and facilitate the delivery of
information, resources and services to students, educators, employers and the community.

As part of the law, schools were required to begin piloting Individual Graduation Plans (IGPs) for students in grades 8
through 10 during the 2007-2008 school year. Under the Act, IGPs must:

1. align career goals and a student’s course of study;
2. be based on the student’s selected cluster of study and an academic focus within that cluster;

3. include core academic subjects, which must include, but are not limited to English, math, science, and social studies to
ensure that requirements for graduation will be met;

4. include experience-based, career-oriented learning experiences including, but not limited to internships, apprentice-
ships, mentoring, cooperative education, and service learning;

5. be flexible to allow change in the course of study but be sufficiently structured to meet graduation requirements and
admission to postsecondary education;

6. incorporate provisions of a student’s Individual Education Plan (IEP), when appropriate; and,

7. be approved by a certified school guidance counselor and the student’s parents, guardians, or individuals appointed by
the parents or guardians to serve as their designee.

Implementation goals and accountability are central to the Act. Schools are required to submit bi-annual accountability
reports that outline their efforts to implement career awareness and development activities that are reported publicly
through the state’s Department of Education website. Moreover, South Carolina is currently working to link its stu-
dents” high school and postsecondary education and employment records with their IGPs to assess the effectiveness of
the initiative in improving long-term outcomes. The South Carolina Chamber of Commerce, which sees the Act as
critical to the state’s long-term economic health, has established a goal that by 2020 all students across the K-12 con-
tinuum in South Carolina will have an Individual Graduation Plan.”

While budget cuts beginning in 2009 have slowed the implementation of the Act, the state continues to make progress
toward reaching some of its goals. At the end of the 2010 school year over 95% of all 8th, 9th, 10th and 11th graders
had filed electronic IGPs with the state’s education department. According to state education officials, over 50% of
plans developed by 9th, 10th, and 11th graders involved parental input, while 75% of plans developed by 8th graders
included parental input. Among 8th through 10th graders who declared a career major as part of their IGP, the top
three clusters included, 1) Health Sciences; 2) Arts, Audio-Video Technology, and Communications; and 3) Science,
Technology, Engineering and Math.*®

Promising Implementation Strategies

Research suggests that regardless of the laws and regulations mandating SLPs, what is really critical to their effective-
ness in improving student outcomes is how they are implemented and aligned with broader school and district goals.
Researchers and practitioners have begun to identify a number of promising implementation strategies for SLPs that are
more likely to lead to positive outcomes for students, including the following:

Teacher commitment and positive student-teacher relationships are critical to successful implementation. Studies
designed to assess student and parent perceptions of the value of learning plans have found that students express varia-
tion in the quality of the experience depending upon how engaged and interested the teacher or mentor seemed to be
in the planning process and ongoing advising.*® Students who felt they had positive interactions and engagement with
their teachers as part of the planning process rated the overall SLP process higher than those who did not.
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Strong leadership, clear articulation of program objectives and professional development impact the level of teacher
commitment. Evaluations of pilot SLP programs have shown that without a clear set of goals and outcomes communi-
cated by the principal, teachers may view the initiative as just another task to do. Improving communication, providing
resources and training for learning plan development and implementing a career-based curriculum to guide advising has
been shown to positively affect teachers’ level of commitment to the SLP process.*

Adequate time must be provided for teachers and students to

engage in planning activities. There is wide variation in the amount Emerging Practice—
of time schools are able to dedicate to planning activities, and Student Led Parent/Teacher
scheduling challenges are seen as major barriers to effective imple- Conferences

mentation of SLPs*' Parents and students both reported more posi-
tive experiences when there were regular check-ins for reflection
and guidance, and opportunities to engage in long-term planning
and career exploration activities at least two to three times per
week. Having more time also results in a more positive mentoring

Although more research is needed, there

is some evidence that student-led parent
teacher conferences, with the learning plan
as the organizing framework, is a promising
strategy to improve SLP implementation.

. . 52 . .
relationship between students and teachers. Findings suggest that student-led confer-

. . . ences may lead to a variety of positive out-
Implementation methods must be tailored to local conditions. Y yorp

States vary in how they approach implementing student learning
plans. While most states introduce plans as part of guidance and
counseling programs, others implement planning activities as part

comes, including improved student-parent
communication in long-term goal setting
and greater parental engagement in their

child’s educational experience.”
of advisor-advisee programs, or specific academic or career-oriented

courses’ Our review of research did not find any empirical evidence
that one approach for implementing SLPs is more effective than another. Educators and students both report improved

experiences when advisement on long-term planning occurred in both individual and small-group settings.® In some
studies, this was particularly true for boys, who were less open to discussing their goals in large class settings.

Access to online career information systems, SLP curricula and other tools improve outcomes. Many states, including
Massachusetts, have invested in online career information systems that provide students a number of career exploration
and awareness activities, planning tools and electronic portfolios to document academic and life achievements. In states
that require student learning plans, these tools, along with access to a curriculum that guides students, teachers and
counselors through the planning process, have been shown to improve how students and educators perceive the value
of SLPs to promote positive outcomes.*®

Skill and interest assessments are important components of learning plan development. Across the literature on per-
sonalization, learning plans, and college and career readiness, student skill and interest assessments are considered to
be important components of the planning process. These assessments can serve a dual function: 1) to direct students
toward certain career exploration activities based on their current strengths and interests, and 2) to educate students on
what skills they will need to strengthen in order to successfully pursue a specific career interest.

Learning plans must include both long-term and short-term goals and benchmarks. While long-term planning and goal
setting is a hallmark of SLP development, the research indicates that a vision for long-term aspirations on its own does
not lead to positive outcomes. Research has revealed more positive outcomes when learning plans include simple, action-
able strategies that address long-term goals® Short-term goals with clear benchmarks of success provide an opportunity
to document achievement along the way and improve students’ understanding of the relevancy of academic courses and
extra-curricular activities to their postsecondary college, career and life goals.

Career planning activities must be multifaceted and relevant to student interests and goals. Educators and students
report that activities related to long-term postsecondary planning must be multifaceted and relevant to individual student
needs. Students who did not feel that the SLP process included enough variation of activities to hold their interests often
found the SLP process redundant and lacking in relevancy to their long-term goals.*®
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Conclusion

The emerging research on the effectiveness of SLPs to improve student outcomes related to college and career plan-
ning is promising. Evidence suggests that when implemented properly, SLPs that are supported by well-trained career
counselors, educators and parents, and viewed as an integral part of a student's educational experience may promote a
range of positive student outcomes, including improved motivation and engagement, long-term planning skills, increased
awareness of career options, and parental involvement in academic and career decisions. These findings support many of
the rationales put forth by state policymakers and educators in mandating SLPs at the middle and high school levels (see
Appendix). Additional research and improvements in states’ longitudinal data systems are needed to make a stronger
case for the impact of SLPs on students’ secondary and postsecondary academic outcomes, persistence in college and
transition to work life.

Considerations for Massachusetts Policymakers

Based on the findings presented in this policy brief, we offer the following considerations for state policymakers.

Learn from states that are pioneers in the implementation of SLPs for all students. Pending legislation in Massachusetts
calls for the creation of an advisory group to study a development and implementation process for mandatory career-
planning. If this legislation is passed, a critical next step for the advisory group is to examine policies in states that have
implemented SLPs as a central component in their college and career planning initiatives. Massachusetts legislators can
save time and resources by learning what worked well and what challenges were overcome by other states that are fur-
ther along in the implementation of this work. Among the 23 states and the District of Columbia that require students
to develop SLPs, there are three states that put the requirement into place over five years ago: South Carolina, Florida
and lowa. These three states require learning plans as part of comprehensive education reform and statewide workforce
development initiatives to address students’ readiness for college and careers. Other states, including Washington and
Kentucky, have been identified by researchers and practitioners for their innovative work on SLPs. By drawing upon what
has been learned in other states, Massachusetts' advisory group will be better positioned to devise a sound implementa-
tion plan. In particular, states that have pioneered the use of SLPs can provide valuable guidance on district and business
collaboration, learning plan curriculum development, training for counselors and educators, funding, and metrics that can
be used for monitoring implementation and outcomes.

Develop a comprehensive implementation plan. As indicated in this brief, research suggests that ensuring the effec-
tive implementation of SLPs is as important as developing laws and regulations to mandate them. Thus, if policymakers
decide to mandate SLPs for all students, we encourage state education leaders to develop a comprehensive implementa-
tion plan based on research that shows the impact of SLPs on student outcomes and on promising implementation strat-
egies. In this policy brief, we have identified promising implementation strategies (which are described in greater detail
on pages 8 and 9). Several issues that should be addressed in an implementation plan are: strategies for engaging par-
ents in SLP development, utilization of student skill and interest assessments, staff training, adequate time in the school
schedules for planning and ongoing advisement, the use of online career exploration resources and electronic planning
tools, and mechanisms for monitoring implementation and outcomes.

Strengthen career counseling and career awareness activities in Massachusetts schools. A key finding of this brief is
the important role teachers, guidance counselors, parents and the business community play in supporting and facilitat-
ing students’ long-term career goals and their understanding of what is required to reach those goals. State policymakers
can support these efforts by ensuring that educators, parents and business leaders have access to training and resources,
including career counseling curricula and online career exploration resources that can lead to long-term improvements in
how to address the needs of individual students.
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Appendix: The Promise of Student Learning Plans

Many education stakeholders, including teachers, administrators, researchers, counselors, and policymakers, believe that,
when effectively implemented, student learning plans can help students achieve better outcomes across three domains:
academic, career and developmental. A summary of their positions appears below.

Academic—SLPs can be used to support and maximize each student’s ability to learn and master state
standards. SLPs can:

m Build awareness of graduation requirements. Supporters believe that developing learning plans builds awareness
among students and parents of specific course requirements necessary for graduation to ensure students stay on
track.”

m Raise student expectations. Many argue that students who engage in long-term planning have higher expectations
for their own learning and select courses that are both more rigorous and more relevant to their college and career
objectives.®

m Foster individualized student supports. By engaging students in planning discussions and documenting their inter-
ests and goals, educators are better able to differentiate supports to meet individual student needs.®'

m Make learning relevant. By connecting academic content to long-term career and life goals, proponents argue that
SLPs can help students see that what they learn in school is relevant in the real world and can help them achieve
future goals.®?

Career—SLPs can enable students to make a successful transition from school to work and from job to job
across their professional life. SLPs can:

m Connect students to long-term career opportunities. Learning plans require students to engage in long-term aca-
demic, career and personal planning, which is thought to improve students' awareness of opportunities available to
them and build their confidence in making choices.®

m Assist in postsecondary transitions. Proponents argue that learning plans assist students in identifying courses of
study and work-based experiences that put them on a pathway to achieving their long-term educational and career
goals.®

m Enable portfolio creation. Learning plans provide students a mechanism to create a portfolio of academic work,
achievements, and work-based experiences that can be referenced in college applications and resumes.

m Serves as a guidance tool. The American School Counselors Association includes learning plans as a key tool in
delivering students’ college, career and personal guidance services because they require students to have conversa-
tions with counselors and develop a plan for the future.®

Developmental—SLPs can support students’ personal and social growth as students progress through
school and into adulthood. SLPs can:

= Promote engagement and motivation. Providing students with both a voice and stake in their own educational
trajectory is believed to build the engagement and motivation necessary to improve academic outcomes and persis-
tence through graduation.®

m Support life-long learning skills. Proponents of constructivist theories of learning argue that knowledge is con-
structed by learners and requires their active participation within a learning exchange between student, teachers
and peers. By providing students a central role in setting educational goals with support from a teacher who func-
tions as a mentor and coach, SLPs are thought to build skills necessary for life-long learning.®’

m Strengthen decision-making and problem-solving skills. According to many observers, engaging students in long-
term planning builds critical decision-making skills and makes students feel more accountable for their own learning.®®

m Foster self-awareness and identity building. Having students reflect upon their interests, skills and long-term goals
builds key developmental assets, including self-awareness, personal identity and responsibility.

ReNNIE CENTER for Education Research & Policy 11



Endnotes

1

10

11

12

13

14

15

16
17

18

19

20
21

22

12

Achieve, Inc. (2011). Closing the Expectations Gap 2011: Sixth Annual 50-State Progress Report on the Alignment of High School
Policies with the Demands of College and Careers. Washington, DC: Achieve, Inc.

Solberg, V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning plans
as a promising career intervention strategy. Journal of Career Development.

SLPs are known by many different names in the literature, including individual learning plans (ILP); individual graduation plans (IGP); personal
plans of study (PPS); personal learning plans (PLP); and, individual academic and career plans (IACP). For this brief, we use the term student
learning plans (SLPs) to refer to documents that assist students in creating courses of study that are aligned with high school graduation
requirements, personal interests, and individually-defined career goals.

Governor Deval Patrick’s address at the release of the final report of the Readiness Project, June 25, 2008. Retrieved from: http://www.
mass.gov/?pagelD=gov3terminal&L=3&L0=Home&L1=Media+Center&L2=Speeches&sid=Agov3&b=terminalcontent&f=text_2008-06-25_
ready3&csid=Agov3.

Casner-Lotto, J. & Benner, M.\W. (2006). Are They Really Ready to Work? Employers’ Perspectives on the Basic Knowledge and Applied
Skills of New Entrants to the 21st Century U.S. Workforce. The Conference Board, Corporate Voices for Working Families, the Partnership
for 21st Century Skills, and the Society for Human Resource Management. Retrieved from: http://www.p21.org/documents/FINAL_
REPORT_PDF09-29-06.pdf.

Massachusetts General Law, 603 CMR 4.03: Program Approval Criteria. Retrieved from: http://www.doe.mass.edu/lawsregs/603cmr4.
html?section=03.

Massachusetts General Law, 603 CMR 30.03(5): Standards for Competency Determination, Educational Proficiency Plans. For more informa-
tion, see: http://www.doe.mass.edu/lawsregs/603cmr30.html?section=03.

Information about EPPs can be found on the DESE website. See: http://www.doe.mass.edu/hsreform/epp/.

House Bill No. 1495. (2011). “An Act to assure college and career readiness through six-year career plans for all Massachusetts public school
students.” Filed on January 21, 2011 by Representative Alice Peisch.

Center on Education and the Workforce. (2010). Help Wanted: Projections of Jobs and Education Requirements Through 2018. University
of Georgetown, Center on Education and the Workforce. Retrieved from: http://www?9.georgetown.edu/grad/gppi/hpi/cew/pdfs/FullReport.
pdf.

Foster, M., Strawn, J. & Duke-Benfield, A.E. (2011). Beyond Basic Skills: State Strategies to Connect Low-Skilled Students to an Employer-
Valued Postsecondary Education. Center for Postsecondary and Economic Success (CLASP). Retrieved from: http://www.clasp.org/admin/
site/publications/files/Beyond-Basic-Skills-March-2011.pdf.

President Obama's address to a Joint Session of Congress on February 24, 2009. Retrieved from http://www.whitehouse.gov/the_press_
office/Remarks-of-President-Barack-Obama-Address-to-Joint-Session-of-Congress/.

Symonds, W.C., Schwartz, R.B. & Ferguson, R. (February 2011). Pathways to Prosperity: Meeting the Challenge of Preparing Young
Americans for the 21st Century. Pathways to Prosperity Project, Harvard Graduate School of Education. p. 28. Retrieved from: http://www.
gse.harvard.edu/news_events/features/2011/Pathways_to_Prosperity_Feb2011.pdf.

Public Law 108-446, Individuals with Disabilities Education Improvement Act of 2004. 20 U.S.C. 1400. For more information see: http://idea.
ed.gov/.

Wills, J. (2008). Preparing ALL Youth for Academic and Career Readiness. Washington, DC: National Collaborative on Workforce
and Disability for Youth, Institute for Educational Leadership; National Collaborative on Workforce and Disability for Youth. (2010).
“Understanding the role of individual learning plans in transition planning for youth with disabilities.” InfoBrief, Issue 26.

Under New Mexico statute, students with IEPs must develop a transitional plan by the end of 8th grade or age 14.

National Association of Secondary School Principals. (1996). Breaking Ranks: Changing an American Institution. Reston, VA: National
Association of Secondary School Principals.

Clarke, J. (2003). Changing Systems to Personalize Learning: Instructions to the Personalization Workshops. Regional Education
Laboratory, Education Alliance, Brown University. Retrieved from: http://www.alliance.brown.edu/pubs/changing_systems/introduction/
introduction.pdf; Pilar, K.A. (2007). “Personalization efforts and the relationship to school climate in select Michigan high schools." Masters
theses and doctoral dissertations, Paper 28. Eastern Michigan University. Retrieved from: http://commons.emich.edu/cgi/viewcontent.cgi?
article=1027 &context=theses&sei-redir="1#search="personalization+in+schools"; National High School Alliance. (2005). A Call to Action:
Transforming High School for All Youth,; National Association of Secondary School Principals. (2004). What the Research Shows: Breaking
Ranks in Action. Washington, DC: National Association of Secondary School Principals.

Pilar, K.A. (2007). “Personalization efforts and the relationship to school climate in select Michigan high schools.” Masters Theses and
Doctoral Dissertations, Paper 28. Eastern Michigan University; Northeast and the Islands Regional Education Laboratory. (2001). Student-
centered high schools: Helping schools adapt to the learning needs of adolescents. Perspectives on Policy and Practice. Retrieved from:
http://www alliance.brown.edu/pubs/perspectives/stdntctrhs.pdf; Cornelius-White, J. (2007). Learner centered teacher-student relationships
are effective: a meta-analysis. Review of Education Research. 77(1): 113-143.

Achieve, Inc. (2007). Creating a high school diploma that counts: Overview of the American Diploma Project Network. ADP Alignment
Institute.

Wills, J. (2008). Preparing ALL Youth for Academic and Career Readiness. Washington, DC: National Collaborative on Workforce and
Disability for Youth, Institute for Educational Leadership.

Meeder, H. (2008). The Perkins Act of 2006: Connecting career and technical education with the college and career readiness agenda.
Washington DC: Achieve, Inc. Retrieved from: http://www.achieve.org/AchievePolicyBrief_Perkins.



23
24

25
26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

Public Law 105-220, Workforce Investment Act of 1998. 29 U.S.C. 2841. For more information, see: http://idea.ed.gov/.

Public Law 109-270, Carl D. Perkins Career and Technical Education Improvement Act of 2006. 20 U.S.C. 230. For more information, see:
http://www2.ed.gov/policy/sectech/leg/perkins/index.html.

Regional Education Lab, Appalachia. (2008). Career and technical education. RELNewsletter, 1(10).

Michigan Department of Education. (2009). How Do Our Children Choose Careers? Retrieved from: http://www.michigan.gov/documents/
mde/How_Do_Our_Children_Choose_Careers_317877_7.pdf.

Our review of research findings related to SLPs is consistent with previous analyses, including: Education Commission of the States. (2007).
State Notes: Additional high school graduation requirements and options; Regional Education Laboratory, Northeast & Islands. (2008).
Personal Learning Plans (PLPs). REL Reference Desk; National High School Center. (2010). What is the research base of individual learn-
ing plans at the high school level and its impact on student outcomes? Are there studies documenting the impact of Individual Learning
Plans on student outcomes? Retrieved from: http://www.betterhighschools.org/topics/documents/TAResponseQ3.pdf.

National Collaborative on Workforce and Disability for Youth. (2010). Research on individual learning plans effectiveness. Washington,
DC: National Collaborative on Workforce and Disability for Youth.

Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect on student aspirations regarding postsecondary education.”
Dissertation for Lynch Graduate School of Education, Boston College.

Ibid; Gibson, D. & Clarke, J. (2000). Growing Toward Systemic Change: Developing Personal Learning Plans at Montpelier High School.
Northeast and Islands Regional Educational Laboratory, Brown University; Solberg, V.S., Gresham, S. & Huang, Tsu-Lun. (2010). Individual
Learning Plans: Anacoco High School. The Center on Education and Work, University of Wisconsin-Madison.

State of Rhode Island and Providence Plantations Department of Education. (2010). Individual learning plan (ILP) framework;

Quint, C. J., & Plimpton, L. (Winter 2002). Barriers to postsecondary education in Maine: Making college the obvious and attainable next
step for more Maine students. Maine Policy Review, p. 44-58; National Association of Secondary School Principals. (2004). What the
Research Shows: Breaking Ranks in Action. Washington, DC: National Association of Secondary School Principals.

Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect on student aspirations regarding postsecondary education.”
Dissertation for Lynch Graduate School of Education, Boston College; Bullock, K. & Wikeley, F. (1999). Improving learning in year 9: Making
use of personal learning plans. Educational Studies. 25(1), 19-33; Solberg, V.S., Gresham, S. & Huang, Tsu-Lun. (2010). Individual Learning
Plans: Anacoco High School. The Center on Education and Work, University of Wisconsin-Madison; Budge, S.L., Solberg, V.S., Phelps, L.A.,
Haakenson, K. & Durham, J. (2010). “Promising practices for implementing individualized learning plans: Perspectives of teachers, parents,
and students! Paper presented at the 2010 Annual Meeting of the American Educational Research Association, Denver, Colorado; Solberg,
V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning plans as a
promising career intervention strategy. Journal of Career Development.

Bullock, K. & Wikeley, F. (1999). Improving learning in year 9: Making use of personal learning plans. Educational Studies. 25(1), 19-33;
John J. Heldrich Center for Workforce Development. (2010). New Jersey department of education personalized student learning plan
pilot program, 2009-2010: Evaluation report. Edward J. Bloustein School of Planning and Public Policy, Rutgers University. Retrieved from:
http://www state.nj.us/education/sboe/meetings/2010/November/public/PSLP_Evaluation_Report.pdf.

Budge, S.L., Solberg, V.S., Phelps, L.A., Haakenson, K. & Durham, J. (2010). “Promising practices for implementing individualized learning
plans: Perspectives of teachers, parents, and students.” Paper presented at the 2010 Annual Meeting of the American Educational Research
Association, Denver, Colorado;Solberg, V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and
use of individualized learning plans as a promising career intervention strategy. Journal of Career Development; John J. Heldrich Center for
Workforce Development. (2010). New Jersey department of education personalized student learning plan pilot program, 2009-2010:
Evaluation report. Edward J. Bloustein School of Planning and Public Policy, Rutgers University; Clarke, J., DiMartino, J., & Wolk, D. (2003).
Personalized Learning: Preparing High School Students to Create their Futures. Lanham, MD: The Scarecrow Press; Gibson, D. & Clarke,
J. (2000). Growing Toward Systemic Change: Developing Personal Learning Plans at Montpelier High School. Northeast and Islands
Regional Educational Laboratory, Brown University.

Budge, S.L., Solberg, V.S., Phelps, L.A., Haakenson, K. & Durham, J. (2010). “Promising practices for implementing individualized learning
plans: Perspectives of teachers, parents, and students.” Paper presented at the 2010 Annual Meeting of the American Educational Research
Association, Denver, Colorado.

National Collaborative on Workforce and Disability for Youth. (2010). Understanding the role of individual learning plans in transition plan-
ning for youth with disabilities. InfoBrief, Issue 26.

Bullock, K. & Wikeley, F. (1999). Improving learning in year 9: Making use of personal learning plans. Educational Studies. 25(1), 19-33.

Bullock, K.M. & Jamieson, I.M. (1998). The effectiveness of personal development planning. The Curriculum Journal. 9(1): 63-77; DelCorso,
D., Ovcin, E. & Morrone, G. (2005). A teacher-friendly environment to foster learner-centered customization in the development of interac-
tive educational packages. IEEE Transactions on Education. 48, 574-579.

Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect on student aspirations regarding postsecondary education.”
Dissertation for Lynch Graduate School of Education, Boston College; Gibson, D. & Clarke, J. (2000). Growing Toward Systemic Change:
Developing Personal Learning Plans at Montpelier High School. Northeast and Islands Regional Educational Laboratory, Brown University.

For a description of the Race to the Top competitive grant program, see: http://www2.ed.gov/programs/racetothetop/executive-summary.
pdf.

Achieve, Inc. (2011). Closing the Expectations Gap 2011: Sixth Annual 50-State Progress Report on the Alignment of High School
Policies with the Demands of College and Careers. Washington, DC: Achieve, Inc.

Meeder, H. (2008). The Perkins Act of 2006: Connecting career and technical education with the college and career readiness agenda.
Washington DC: Achieve, Inc.

ReNNIE CENTER for Education Research & Policy 13



43

a4
45

46
47

48

49

50

51

52

53
54

55
56

57

58

59

60
61
62

63

64

65

14

Wills, J. (2008). Preparing ALL Youth for Academic and Career Readiness. Washington, DC: National Collaborative on Workforce and
Disability for Youth, Institute for Educational Leadership; Phelps, L.A., Durham, J. & Wills, J. (2011). Personalized learning: Policy insights
from four states. Washington DC: National Collaborative on Workforce and Disability for Youth.

Solberg, V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning plans
as a promising career intervention strategy. Journal of Career Development.

Title 59. Chapter 59. South Carolina Education and Economic Development Act, Section 59-59-10. Retrieved from: http://www.scstatehouse.
gov/cgi-bin/query.exe?first=DOC&querytext=graduation % 20plans&category=Code&conid=6343021&result_pos=0&keyval=1212.

For additional information on South Carolina’s Personal Pathways to Success, see: https://www.scpathways.org/EEDA/adults.aspx.

South Carolina Chamber of Commerce (2009). 2020 Education Goals. Retrieved from: http://ed.sc.gov/agency/Accountability/Regional-
Services/documents/2020EducationGoals.pdf.

Implementation metrics for South Carolina's Education and Economic Development Act retrieved from: http://ed.sc.gov/agency/
Accountability/Regional-Services/EEDAITProjectTeamHomepage.html.

John J. Heldrich Center for Workforce Development. (2010). New Jersey department of education personalized student learning plan pilot
program, 2009-20170: Evaluation report. Edward J. Bloustein School of Planning and Public Policy, Rutgers University; Solberg, V.S., Phelps,

L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning plans as a promising career
intervention strategy. Journal of Career Development; Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect on student
aspirations regarding postsecondary education!” Dissertation for Lynch Graduate School of Education, Boston College.

Southern Regional Education Board. (2010). Teacher development to increase college and career readiness—guidelines and promising
practices for states. Atlanta, GA: Southern Regional Education Board; Bottoms, G. & Young, M. (2008). Lost in Transition: Building a Better
Path from School to College and Careers. Atlanta, GA: Southern Regional Education Board.

Solberg, V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning
plans as a promising career intervention strategy. Journal of Career Development; John J. Heldrich Center for Workforce Development.
(2010). New Jersey department of education personalized student learning plan pilot program, 2009-20170: Evaluation report. Edward J.
Bloustein School of Planning and Public Policy, Rutgers University; Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect
on student aspirations regarding postsecondary education.” Dissertation for Lynch Graduate School of Education, Boston College.

Solberg, V.S., Phelps, L.A., Haakenson, K.A., Durham, J.F. & Timmons, J. (In press, 2011). The nature and use of individualized learning plans
as a promising career intervention strategy. Journal of Career Development.

Ibid.

National High School Center. (2010). What is the research base of individual learning plans at the high school level and its impact on
student outcomes? Washington, DC: American Institute for Research.

Bullock, K. & Wikeley, F. (1999). Improving learning in year 9: Making use of personal learning plans. Educational Studies. 25(1), 19-33.

Ibid; Robinson, C. & Sebba, J. (2010). Personalized learning through the use of technology. Computers & Education. 54(2010), 767-775;
Budge, S.L., Solberg, V.S., Phelps, L.A., Haakenson, K. & Durham, J. (2010). “Promising practices for implementing individualized learning
plans: Perspectives of teachers, parents, and students!" Paper presented at the 2010 Annual Meeting of the American Educational Research
Association, Denver, Colorado.

Welsh, S.L. (2005). “Goal-oriented personal learning plans and their effect on student aspirations regarding postsecondary education.’
Dissertation for Lynch Graduate School of Education, Boston College; Bullock, K. & Wikeley, F. (1999). Improving learning in year 9: Making
use of personal learning plans. Educational Studies. 25(1), 19-33.

Waldeck, J.H. (2007). Answering the question: Student perceptions of personalized education and the construct's relationship to learning
outcomes. Communication Education. 56(4), 409-432; Drexler, W. (2010). “A eNetworked Learning Model for Construction of Personal
Learning Environments in Seventh Grade Life Science.” Paper presented to the American Educational Research Association, May 2, 2010.

Chait, R., Muller, R.D., Goldware, S. & Housman, N.G. (2007). Academic Interventions to Help Students Meet Rigorous Standards: State
Policy Options. Washington, DC: National High School Alliance, Institute for Education Leadership. Retrieved from: http://sde.state.ok.us/
curriculum/ACE/pdf/NatAlliance.pdf.

National Association of Secondary School Principals. (2004). Breaking Ranks I1: Strategies for Leading High School Reform. Reston, VA:
National Association of Secondary School Principals.

Ibid; The Council of Chief State School Officers. (2009). Transforming Education: Delivering on Our Promise to Every Child. Washington,
DC: CCSSO, p. 12. Retrieved from: http://www.ccsso.org/Documents/2009/Transforming_Education_Delivering_2009.pdf.

Bottoms, G. & Young, M. (2008). Lost in Transition: Building a Better Path from School to College and Careers. Atlanta, GA: Southern
Regional Education Board.

American School Counselor Association. (2004). ASCA National Standards for Students. Alexandria, VA: ASCA. Retrieved from: http://
ascamodel.timberlakepublishing.com/files/NationalStandards.pdf; In a recent survey of more than 1600 students in 15 schools across four
states that utilize learning plans, researchers found that the majority of students could be considered “impulsive decision makers,” meaning
they could identify a career interest but had limited knowledge of what it would take in terms of academic credentials or career and personal
development, to achieve their goals. See, Solberg, V.S., Gresham, S. & Huang, Tsu-Lun. (2010). Individual Learning Plans: Anacoco High
School. The Center on Education and Work, University of Wisconsin-Madison.

Dedmond, R.M. (2005). A personal plan for life. Personalized Learning. Retrieved from: http://www.academicinnovations.com/docs/
Dedmond %2011-05.pdf.

American School Counselor Association. (2004). ASCA National Standards for Students. Alexandria, VA: ASCA.



66 Center for Disease Control and Prevention. (2009). School Connectedness: Strategies for Increasing Protective Factors Among Youth.
Atlanta, GA: U.S. Department of Health and Human Services; Blum, R. (2005). School connectedness: Improving the lives of students.
Baltimore, MD: Johns Hopkins Bloomberg School of Public Health.

67 Yadin, A. & Or-Bach, R. (2008). The importance of emphasizing individual learning in the “collaborative learning era.” Journal of
Information Systems Education. 21(2): 185-194; Waldeck, J.H. (October 2007). Answering the question: Student perceptions of personal-
ized education and the construct's relationship to learning outcomes. Communication Education. 56(4): 409-432; Chng, V.L.L. & Combs, S.
(2001). “Learning plans for student scaffolding.” Paper presented at the AARE 2001 International Education Research Conference—Crossing
Borders: New Frontiers for Educational Research.

68 American School Counselor Association. (2004). ASCA National Standards for Students. Alexandria, VA: ASCA.

ReNNIE CENTER for Education Research & Policy 15



Research conducted and brief produced by the
RENNIE CENTER for Education Research & Policy
Jill Norton, Executive Director

Lisa Famularo, Ph.D., Research Director RENNIE CENTER

for Education Research & Policy

Michael Bennett, Policy Analyst

Nina Zockoff, Research Assistant 131 Mount Auburn Street
Ivy Washington, Operations Manager Cambridge, MA 02138
Acknowledgements

We would like to thank the Nellie Mae Educational Foundation for their generous support of this project. We would
also like to thank Joan Wills, Senior Policy Fellow, Center for Workforce Development at the Institute for Educational
Leadership; and V. Scott Solberg, Ph.D., Associate Director of Career Development Research at the Center on Education
and Work at the University of Wisconsin-Madison, for sharing their insights and research.

About Nellie Mae Education Foundation

The Nellie Mae Education Foundation is the largest charitable organization in New England that focuses exclusively on
education. The Foundation supports the promotion and integration of student-centered approaches to learning at the
middle and high school levels across New England. To elevate student-centered approaches, the Foundation utilizes a
three-part strategy that focuses on: developing and enhancing models of practice; reshaping education policies; and
increasing public understanding and demand for high quality educational experiences. The Foundation's new initia-

tive areas are: District Level Systems Change; State Level Systems Change; Research and Development; and Public
Understanding. Since 1998, the Foundation has distributed over $110 million in grants. For more information about the
Nellie Mae Education Foundation, visit www.nmefdn.org.

About the RENNIE CENTER Policy Briefs

In an effort to promote public discourse on educational improvement and to inform policy discussions, the Rennie Center
periodically publishes policy briefs, which are broadly disseminated to policymakers and stakeholders in the public, pri-
vate, nonprofit and media sectors. Policy briefs contain independent research on issues of critical importance to the
improvement of public education. Briefs are designed to present policymakers and opinion leaders with just-in-time infor-
mation to help guide and inform their decisions on key educational issues.

About the RENNIE CENTER

The Rennie Center's mission is to develop a public agenda that informs and promotes significant improvement in public
education in Massachusetts. Our work is motivated by a vision of an education system that creates the opportunity to
educate every child to be successful in life, citizenship, employment and life-long learning. Applying nonpartisan, inde-
pendent research, journalism and civic engagement, the Rennie Center is creating a civil space to foster thoughtful public
discourse to inform and shape effective policy. For more information, please visit www.renniecenter.org.

Michael Bennett was the primary author of this brief. For more information, please contact Rennie Center Research
Director Lisa Famularo, Ph.D., at [famularo@renniecenter.org.

Suggested Citation
Rennie Center for Education Research & Policy. (2011). Student Learning Plans: Supporting Every Student's Transition to
College and Career. Cambridge, MA: Rennie Center for Education Research & Policy.

©2011 by Rennie Center for Education Research & Policy. All rights reserved.



